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Pcr\'asivc intergroup conflict continues to make national and inter-
national headlines, and acts of racial /ethnic discrimination are not
limited to adults. For example, in“a town on Long Island in New
York where some residents were upset about the influx of Mexican
immigrant workers, four unprovoked white teenage males set fire to
the home of'a Mexican family while the family slept inside (4 teens,”
20033, As another example, a group of approximately thirty white teen-
agers living in an affluent suburb in Las Vegas, Nevada, apparently
formed a hate group (311 Boyz) based on Ku Klux Klan principles and
have been charged with numerous assaults on minority group mem-
bers (including two Asian men), even videotaping their vicious acts
(Eriess, 2003, September 28). Besides such ancedotal evidence, de-
cades of research indicate that racism is a scrious problem among
children and adolescents in the United States and other countrics.
Racism appears among children as early as five vears of age (Aboud,
1988; Bar-Tal, 1996), suggesting that children often enter school with
prejudiced views. With increases in the racial /cthnic diversity of
vouth in the United States, understanding how prejudice develops
and can be changed is urgent. According to the U.S. Census Burcau
(2002), non-Hispanic whites will no longer be a numerical majority
group in the United States starting in 2060. Thus, children in the
United States will increasingly learn, live, and work in raciallv and
cthnically integrated settings.
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Rescarchers, educators, parents, and other concerned individuals
have long tried to understand and reduce prejudice among children.
The goal of this chapter is to provide a summary of the tremendous
strides rescarchers have made in understanding and reducing racial /
ethnic prejudice among children. For decades, rescarchers have tried to
understand the atrocious acts that capture headlines, as reported above,
and also those that do not make headlines, tor example, when a five-year-
old girl refuses to work on a puzzle with a new classmate of a different
racial /cthnic group, or when an cight-vear-old boy mutters a racial
slur under his breath in reaction to a different-race peer.

How do we understand these behaviors? Some might suggest that
these acts do not represent the children’s true attitudes, but rather
reflect their oblivious mimicry of the behavior ot others. Thus, there
is no prejudice to reduce and the acts should be ignored. In contrast,
these behaviors may reflect the children’s true attitudes; consequently,
children could be taught new, tolerant attitudes. An additional inter-
pretation is that children’s attitudes and behaviors in part reflect their
lack of social sophistication or ability to be tolerant; thus, reducing
their prejudice requires developmentally appropriate training in more

sophisticated thought processes. These interpretations reflect some of

the main theories of prejudice among children.

In this chapter, we review research on the development and reduc-
tion of prejudice among children. We begin by claborating the main
theorics of the origins of prejudice among children and discuss the
empirical research relevant to these theories. Then, we review and

cvaluate the prejudice-reduction interventions that have grown out of

these theories. Future directions for research on understanding and
addressing prejudice among youth are discussed. We will conclude
with advice for parents, teachers, policvmakers, and others interested
in promoting tolerance among vouth,

THEORIES OF THE ORIGINS OF PREJUDICE
AMONG CHILDREN

In this scction, we address the question, Why are children pre-
judiced? We define “prejudice” as the holding of negative beliefs

and feelings toward a group and its members or the exhibiting of

hostile or negative treatment directed at a group and its members
(Aboud & Levy, 2000; Brown, 1995). Although there are distine-
tions between race and ethnicity (Ocampo, Bernal, & Knight, 1993;
Quintana, 1998), racial and cthnic group memberships appear to
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have similar implications for prejudice; thus, we will discuss the find-
ings of rescarch on racial and cthnic identities together. We focus only
on ¢thnic/racial prejudice because of the combined set of features
differentiating it from other prejudices. For example, the catcgory of
race is less malleable (tor example, people mav move in and out of the
category of overweight), more visible (for example, people’s sexual
oricntation is not a visible category), and allows for social separation
more readily (for example; people may be biased toward members
of the other gender, while also engaging in very close relationships
with them) than other prejudices. We begin our review by describ-
ing traditional theorics and then highlighting more contemporary
Il]L()]lLS.

The Authoritarian Personality

For many vears, prejudice among children was considered a minor
problem. This is partly due to the limited viewpoint of past theorics
of prejudice development. An carly theory of prejudice among children
suggested that it was an outgrowth of abnormal development and
thus a rare occurrence. This idea evolved from a psvchodynamic trame-
work and was articulated by Adorno, Frenkel-Brunswick, Levinson,
and Sanford (1950) in their classic book The Authoritarian Personality.
The term authoritarian describes a personality tvpe characterized by
excessive conformity, submission to authority, and hostility toward
those deviating from conventions (that is, authority-sanctioned stan-
dards of behavior). Adorno and collcagucs began their studics on the
authoritarian personality in an attempt to understand the atrocities of
Nazi Germany. They suggested that such personalities resulted from
¢xposure in childhood to threat and punishment in response to expres-
stons of unconventional behavior. In an environment that forcetully
Promotes conventionalism and submission to authority, it was thought
that children would need to release their aggressive impulses, but
that they would not be able to aggress against their authority figures
(their parents). Thus, according to the authors, children projected
their anger onto other people. Socially unconventional people were a
good target since authority tigures approved ot aggression toward such
soctal deviants, which could include racial or cthnic minoritics in certain
contexts. This process was thought to give rise to prejudice toward
certain outgroups. However, it is clear that the authoritarian personality
1S not a reflection of a *German personality.” Prejudice is pervasive
and atrocities have occurred all over the world at the hands of mnny
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different groups. Prejudiced beliefs are no longer considered an abnor-
mal occurrence (although acts of discrimination are illegal ).

The Social Learning Theory

Another traditional approach to prejudice is the social learning
theory, which suggests that children learn prejudice by observing and
imitating important others (such as parents and teachers), becoming
gradually more prejudiced with age. Gordon Allport originally pro-
posed this theory in 1954 in his classic work The Nature of Prejudice.
Allport suggested that children mimic, and then come to believe, what
they arc cxposed to in their environments. A child who overhears a
racial slur from a valued adult will likely repeat that slur, and to the
extent that the child understands the meaning behind it, will come to
hold the associated negative beliet about the group. There is much
evidence supporting social learning theory more generally (Bandura,
1977}, and very few individuals would claim that we are not influenced
bv what we are exposed to in our environment. Research, however,
has provided inconsistent evidence regarding the relation between
children’s racial attitudes and the racial attitudes of others in their
environment. Much rescarch has investigated the relation berween
children’s racial attitudes and the racial attitudes of their parents. For
cxample, a positive relation was found between the racial attitudes of
white fathers and their adolescent sons, but not for black father-son
pairs (Carlson & Tovini, 1985). In another study, third-grade children’s
racial attitudes were not strongly related to their mothers’ racial
attitudes (Aboud & Dovle, 1996a). Other rescarch has suggested that
as black children age, their attitudes toward whites and blacks gradually
become more like their parents’ attitudes (Branch & Newcombe,
1986). Studies have also examined the relation between children’s
racial attitudes and the attitudes of their peers. For example, one study
found little overlap between black and white ninth graders’ racial
attitudes and behaviors, and the racial attitudes and behaviors of their
peers (Patchen, 1983). Similarly, it was also found that school-aged
children and their peers did not generally possess similar racial attitudes,
although the children believed that their peers did hold attitudes
similar to their own (Aboud & Dovle, 1996a; Ritchey & Fishbein,
2001).

These studics examining the relationship between children’s racial
attitudes and the attitudes of their parents and peers suggest that
children may not share their racial attitudes with many of the closest
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individualsin their lives. Indeed, evidence suggests that parents, partic-
ularly members of race-majority groups, rarely discuss prejudice with
their children (Kotkin, Katz, & Downey, 1995, as reported in Aboud &
Amato, 2001; Knight, Bernal, Garza, Cota, & Ocampo, 1993). Ironi-
cally, it appcars that more racially tolerant parents may not discuss
racial issues with their children for tear ot bringing attention to race. Yet,
it has been shown that when adults and peers address prejudice,
it is decreased (Aboud & Doyle, 1996b). That is, it scems that the
lack of strong relation between attitudes of children and their valued
adult figures may stem from a lack of discussion, not a lack of
influence.

For example, Aboud and Dovle (1996b) found that low-prejudice
{as assessed at pretest) white third and fourth graders who discussed
their racial attitudes with a high-prejudice peer actually lowered their
peer’s prejudice. Below are excerpts from the tape recording of a
high-prejudice (HP) participant and her low-prejudice (LP) female
discussion partner, as they discuss the traits of politeness and bossiness.
The childrenwere instructed to discuss various traits as they pertained to
descriptions of three groups: Asians, blacks, and whites (Aboud &
Dovle, 1996Db, p. 170).

LP: You go first.

HP: I think po/ite should go with the White girl.

LP: I think polite should go with all ot them [referring to Asians, Blacks,
and Wiites|, cause like evervone should, they don’t have to just
because their colour or something,.

HYP: Listen, most of the time, it’s reallv the dark, most of the time are
not really nice. '

LP: But they are nice, though. So really all of them are polite.

HP: Yea. So, who’s bossy?

LP: All of them.

HP: Let’s see if they're all polite and bossy. It’s not the same thing.
They all have to be.

LP: Sometimes, you could be bossy and polite.

HP: Thats kinda weird. 1t like vou’re mean and nice.

L2 Well, ics like [name of classmate]

HP: Yeah.

LP: So, it's possible.

HP: Thevre all the same.

In this example, a low-prejudice child was able to reduce the prejudice
ofa high-prejudice peer by pointing out instances of cross-race similar-
1ty thow members of all groups can be bossy sometimes) and also
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within-race trait variability (how whites can exhibit negative and posi-
tive traits). Thus, it appears to be possible tor significant figures in
a child’s life to influence his or her racial attitudes through explicit
discussion.

Current work on the social learning theory focuses on identity-
ing the most cffective types of anti-bias messages. This includes
work on multicultural education (providing intormation about the cul-
tural traditions and customs of groups) and anti-racist teaching (cdu-
cation about historical and contemporary racial /ethnic injustices).
This will be discussed in the section deseribing prejudice-reduction
interventions.

The Intergroup Contact Theory

A variant of social learning theory is the intergroup contact theory,
also proposed by Gordon Allport (Allport, 1954; Pettigrew, 1998 ).
According to intergroup contact theory, prejudice grows, in part, out of
a lack of personal and positive contact among members of different
groups. Thus, intergroup harmony can result from increased positive
intergroup contact. It became clear atter the initial desegregation of
American schools that simply providing the opportunity for inter-
group contact did not always Iead to improved intergroup relations.
Thatis, even though there was racial diversity in the schools, students of
the same race tended to sit together in the classroom, in the lunchroom,
and on the schoolyard. Unfortunately, schools help create “resegrega-
tion™ by “tracking” children according to ability. This tracking tends to
occur in discriminatory ways, separating children across race lines; this
reduces opportunitics for positive contact in the classroom, which
transfers to the lunchroom and schoolvard (Khmelkov & Hallinan,
19993, As will be claborated in the section on reducing prejudice,
intergroup harmony can be increased when contact 18 set up to
be individualized (one-to-one) and cooperative, when groups are of
cqual status, and when the contact is sanctioned by authorities.

The Cognitive-Developmental Theory

An important, relatively new, and intluential theory is the cognitive-
developmental theory of prejudice. This theory starts from the assump-
tion that prejudice is not a minor problem among children and doces
not necessarily increase with age. The cognitive-developmental theory
suggests that children’s artitudes toward racial and cthnic groups arc
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influenced by their ability to think about group intormation in complex
wavs. For example, a child cannot express empathy for another person
until she has the ability to see the world through another person’s
perspective. Along the same lines, the cognitive-developmental theory
suggests that children exhibit prejudice because they are not cogni’v
dvely sophisticated enough to be open-minded and racially tolerant.
With age, presumably all children obtain the cognitive skills that allow
for reduced prejudice. These skills are apparently obtained when chil-
dren are approximately seven to eleven vears old. However, prejudice
is not perpetually reduced with age. After developing these skills,
children may not necessarily use them (as an adult capable of taking
another’s perspective may not always express empathy [Levy, 1999]).
The cognitive-developmental theory was originally articulated by Jean
Praget (Piager & Weil, 1951 ) and was applied to the undcrst;md'ing of
prejudice by Phyllis Katz (1976), Frances Aboud (1988), and Rebecca
Bigler (Bigler & Liben, 1993), among others. According to cognitive-
developmental theorizing, prejudice is seemingly inevitable among
voung children because they lack the skills necessary to view people
as individuals. Children tend to focus on surface features and to exag-
gerate differences among groups (such as assuming that all members
of group A do X); onlv later, as their cognitive systems mature, do
they become capable of recognizing similaritics across groups (for
example, some members of group A do X and some members of group
B do X) and differences within the same group (some members of
group A do X, and some members of group A do Y). Consistent with
these ideas, as early as preschool and kindergarten, race-majority group
children exhibit prejudice; examples include prejudice of Englislr
Canadians toward French-Canadians (Dovle, Beaudet, & Aboud,
1988), Euro-Australians toward Aboriginal Australians ( Black-Gutman &
Hickson, 1996), and Jewish Israclis toward Arabs (Bar-Tal, 1996).
\f)ung majority children typically assign more positive and fewer nega-
tve attributes to their own groups (ingroups) than to other groups
(outgroups), but show a decline in prejudice at around age seven
(Doyle & Aboud, 1995; Dovle et al., 1988; Powlishta, Serbin,
Dovle, & White, 1994). Rescarch indeed shows that shifts toward
reduced prejudice levels are explained in part by acquisition of the
social cognitive skills thought to enable prejudice reduction. That is,
;lslchildrcn acquire specific cognitive skills, such as the ability to classifi
others on multiple dimensions (Bigler & Liben, 1993: K. 5 %
Zalk, 1975), th}c nbilit\L' t:();:rfil\iltl1:?1111111[;&2’ ég)ti%uf:112?:1151(1))12?; ()&f
different groups (Black-Gurman & Hickson, 1996; Dovle & Aboud,
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19953, and the ability to perceive differences within the same group
(Dovle & Aboud, 1995; Katz ct al., 1975), their reported level of
prejudice decreases. There is some cvidence that these age-related dit-
ferences cannot be casily explained by increased concerns with ap-
pearing prejudiced (Dovle & Aboud, 1995).

The cognitive-developmental theory, despite an impressive body of
supportive evidence, is not currently defined in-a way that explains
individual differences in prejudice among children exhibiting similar
cognitive skill fevels (Black-Gutman & Hickson, 1996; Levy, 1999;
Levy & Dweck, 1999). To address this issue, it may be nccessary to
consider both environmental and cognitive factors (Black-Gutman &
Hickson, 1996). Indeed, some contemporary rescarch is moving to-
ward an integrative approach, combining clements of cognitive develop-
ment and social learning theories (Aboud, in press; Killen, Lee-Kim,
McGlothlin, & Stangor, 2002).

Other research attempting to understand individual differences in
prejudice among children who exhibit roughly the same cognitive skill
level has examined children’s ditfering “lay theories™ of prejudice (Levy,
West, & Ramirez, in press). Like scientists, lay people have theories
about how the world works. There are many different lay theories
available to help individuals understand how the world works and
how people should behave. Lay theories are often captured in everyday
savings such as “it’s never too late to turn over a new leat™ and “a
lcopard never changes its spots.” These are examples of lay theories that
contradict cach other. This may in part explain individual ditfcrences
in social judgment and behavior. For example, children who hold the
lay theory that people can change will harbor less prejudice and
are more willing to help disadvantaged others than are children who
hold the lay theory that people basically cannot change their ways
(Karafantis & Levy, 2004; Levy & Dweck, 1999).

Other lay theory work has focused on the “color-blind” principle of
ignoring racial and ethnic differences (Neville, Lilly, Duran, Lee, &
Browne, 2000; Schoficld, 1986). Although laudable in suggesting that
surface features like race are superficial, irrelevant, and uninformative
bases on which to make judgments of people, the color-blind approach
to education is controversial because race and other grouping charac-
teristics do atfect people’s lives, and efforts to assimilate immigrants and
cthnic groups into the dominant culture otten do not work (Garcia &
Hurtado, 1995). In the section on prejudice reduction, we will further
discuss the utility of a color-blind teaching approach by discussing an
intervention based on the color-blind principle.
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Evolutionary Theory

Contemporary theorizing has also begun to tocus on an evolutionary
account of prejudice. Although given little attention thus far, evolution-
ary perspectives scem to be gaining a more prominent place in the
theorizing of the development of prejudice. According to evolutionary
perspectives, prejudice and discrimination are nearly inevitable. Fishbein
{1996) argucs that the roots of prejudice bcgaﬁ in hunter-gatherer
tribes and continue universally today becausce of their success in that
period of human evolution. One such proposed evolutionary mecha-
nism relics on a history of related tribe members showins'g greater
preference tor cach other than tor tribe members to \\'h()n;t]:cv are
not related, theretore helping and protecting them, which would then
maximize the percentage of one’s genes that are transmitted to succes-
sive generations. Fishbein offers this as evidence that humans are cur-
rently predisposed to show favoritism toward individuals who are most
similar to themselves. Another such mechanism that may set the stage
for prejudice is the human rehance on authority ﬁgurés to transmit
information to their young. This process encourages children to un-
questioningly accept what they are told by authority figures, including
intormation about outgroup members, The final mechanism that
Fishbein proposcs is the hostility that humans have developed in
order to protect their children, females, and resources from outsiders.
Fishbein argues that the development of prejudice is closely linked to
the development of a group identity around ages three or four.

Another evolutionary perspective suggests that children’s thinking
about social groups is organized according to inherent theories about
humans, which guide the way they gather and interpret information
about social groups (Hirschfeld, 1995, 2001). These inherent theorics
help children attend to important group information and ignore unim-
p()rmnF information. According to this perspective, because the con-
cept of race resonates quite well with children’s preexisting cognitive
struct.ur‘cs f(?r differentiating social groups, race becomes a powertul
Organizing factor for humans.

Despite growing interest in evolutionary theories of racial prejudice,
thgc approaches have gencerally been eriticized for suggesting that
prejudice is natural and thus should be condoned. Still, it ;ccms
;Ill(l)tunl:izltlg plli_ka;s ‘ofFC\:(')luwt?onf\‘r_\"-th'o‘u?:ht ()\'crlqp \\.'ith other ap-

. s judice. For instance, similar to the evolutionary mecha-
lll‘sm that favors catcgorization according to similaritics to (m.csclt‘, the
aforementioned cognitive theories propose that such categorization
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helps individuals simplitv the wealth of social information that they
encounter. Also, there are obvious similarities between sociocultural
and evolutionary cxplanations that suggest that prejudice grows out
of limited resources and social forces. Further, the evolutionary empha-
sis on accepting information from authority figures complements the
social learning theory, which suggests that children learn prejudiced
views from their parents and other important people in their lives.
However, it may be that evolutionary approaches are best suited to
explaining the roots of mechanisms currently facilitating prejudice
(such as the methods humans use to categorize groups of people),
whereas approaches focusing directly on the current mechanisms, such
as the social learning theory or cognitive-developmental models, are
best suited to understanding the more immediate, and hence most
relevant (for our purposcs), causes of prejudice.

Summary and Future Directions

In this section, we have reviewed the main theories guiding the
understanding of prejudice among children. Research to date suggests
that being raised in a prejudiced environment does not necessarily
translate into developing prejudiced attitudes, nor does a tolerant
environment necessarily lead to tolerant attitudes. It also suggests
that prejudice is not exclusively a problem that concerns adult popula-
tions. Recent approaches emphasize the importance of integrating
rescarch and theorizing from cognitive, developmental, and social
(including lay theories) perspectives on prejudice in the attempt to
understand its development. For instance, a key finding is that children
arc more prone to adopt prejudiced attitudes as a result of cognitive-
developmental limitations and that they are more capable of incorpo-
rating, complex information from their environment around the age
of scven. This information may be usctul for designing interventions
to counter prejudiced attitudes that arise from exposure to biased
information. More work is still neceded on the role of children’s lav
theories (the wavs that they understand their world) in prejudice
development.

REDUCING PREJUDICE IN CHILDREN

Interventions to combat prejudice among children have taken many
forms. Typically, these interventions are conducted during school and
are sometimes integrated into the children’s regular curricula. At times,
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entire schools or districts have adopted interventions as a matter of
practice, while others have been the choices of individual teachers.
Generally in the United States, prejudice-reducing interventions have
focused on the reduction of white children’s racial prejudice, given that
they have been the dominant majority in society. Although researchers,
practitioners, and educators have developed a wide variety of inter-
vention strategies, we limit our discussion to interventions that have
been evaluated using quantitative data. We organize our review around
the theoretical approaches discussed in the previous section, beginning
with interventions derived from traditional theories of prejudice devel-
opment among children and then turning to interventions based on
morc contemporary theorics.

As noted, the early tendency to explain prejudice as an outgrowth
ot abnormal development has not proven tenable. Interventions based
on this theory suggest that therapy is the appropriate treatment for
children who exhibit prejudice. Therapeutic techniques have been
used to “treat” prejudice (Cotharin & Mikulas, 1975), but arc rarcly
used today. Relative to other types of intervention strategics, such
onc-on-one tervention strategies are less than optimal due to the
widespread nature of prejudice.

Another core traditional theory is the social learning theory—the
idea that children learn, and therefore unlearn, prejudice from their
social environment. Intergroup contact theory, originally proposed by
Allport, has received an abundant amount of attention in the inter-
vendon literature. Intergroup contact that is individualized, coopera-
tve, maintains equal status between individuals, and is sanctioned by
authorities appears to be most likely to break down interracial barriers
and promote intergroup understanding and friendships. Researchers
have successtully shown that mtergroup harmony can be promoted
by altering features of the classroom environment in accordance with
these principles. For instance, Aronson and Gonzalez ( 1988) designed
\\"lmt is called the jigsaw classroom, in which students work coopera-
rfl‘\'LTl.\' to learn and teach cach other components ot an academic lesson.
This technique replaces competitive aspects of the classroom with
F()()pt‘.l'ati\'c ones. For example, students in a classroom are divided
mto six racially and academically mixed groups, cach consisting of six
srtlldclnlts_ Each group learns one-sixth of the information that is unique,
Valuable, and necessary to understand the fi *SS articipants
in cach of the ()rigiﬁal groups are Cli\'idz(ljll::(ﬁ;j;l? l;il\]\’ P)glrl(ijgzdl::f
composcd of onc member of cach of the original gmul:s, thereby
dlowing them to teach each other the entire lesson. Thus, the jigsa\;'
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rechnique promotes interdependence and cooperation, as opposed to
competitive attempts to solve the problem. This form of cooperative
learning proved to be successtul in improving children’s relationships
with cach other and increasing self-esteem, in addition to the tortunate
side cffect of enhancing students’ academic success. Other varations
of cooperative Jearning are successtul at increasing intergroup harmony
(Johnson & Johnson, 2000: Slavin & Cooper, 1999). These are
beyond the scope of this chapter, but include exciting rescarch on
bilingual c¢ducation programs such as the Amigos Two-Way Tmmer-
sion program in which monolinguistic Spanish- and English-speaking
students spend half the day learning in English and the other half of
the day in Spanish (Aboud & Levy, 20005 Genesee & Gandura, 1999).
Onc unfortunate weakness of the cooperative learning strategy in
improving intergroup relations is that cross-race friendships mav not
persist after cooperative learning ends. In general, cross-race friend-
ships tend to decrease with age (Mendelson & Aboud, 1999
Khmelkov & Hallinan 1999). Decreased intergroup fricndship with
age is somewhat surprising given that there do not appear to be quali-
tative differences berween  cross-race and  same-race fricndships,
which would warrant a greater reduction in cross-race triendships
(Mendcelson & Aboud, 1999). However, some have suggested that
cross-race friendships are generally more fragile (Khmelkov & Hallinan,
1999), leaving them more likely to end when peer groups shrink
and dating begins. Rescarch on social reasoning by Melanic Killen
and colleagues (Killen ct al., 2002) suggests that shifts in children’s
reasoning may in part account for why cross-race fricndships decline.
Killen’s work has shown that, with increasing age, children (such as
seventh-graders) think that it is more acceptable to exclude other race
peers trom friendships because they believe that groups function better
when evervone is of the same race (presuming that they share interests).
Younger children tend to reason that exclusion based on racc is morally
wrong; thus reasoning-based interventions might prove fruitful for
them. For example, an intervention could challenge the logic sug-
gesting that one’s peer group tunctions better when cvervone is of
the same race. Finding ways to encourage racially diverse, cooperative
group work in middle school, high school, and college, as well as in
nonacademic settings, might also prove beneticial.

Multicultural cducation (tcaching about the history of cultural
groups) and anti-racist teaching (teaching about historical and contem-
porary racial /ethnic injustices) represent two anti-bias messages deriv-
Ing from social learning theorizing, and neither requires that children
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in the classroom be racially diverse. The most common t‘()rms' of
multicultural education seek to provide knowledge and understanding
of diverse groups. Multicultural theory suggests that thr()ugh ‘lcam—
ing about cultural groups (tor examiple, being cxposqi to ll]f()l‘lﬂ;.l-
ti(;ll about cross-cultural holidays and celebrations), individuals \.\'111
come to understand and respect different cultures, th.crcby reducing
negative attitudes (Banks, 1995). A criticism of the multlgjult.uml theory
15 that the celebration of differences may increase the likelihood r.hat
children and adolescents will place individuals into ngid categories,
thereby increasing racial /ethnic stereotyping. This is cspccuﬂly true
;un(mg; children who lack the cognitive sophistication to recognize th;}t
individuals fit into multiple categories, for examyple, b.ascd on their
age, race, or gender (Bigler, 1999; Kowalski, 1998). Simllar.l_\', Rebecea
lgiqlCI‘ and colleagues (Bigler, 1995; Bigler, Jones, & L()[?hncr, 199.7)
ha:'c demonstrated that the use of pereeptually salient social categorics
(such as gender) results in the development of biased attitudes.
This occurs, for example, when a teacher uses that group category to
differentiate people. Educational curricula that focus spccmcally'on
the history of certain racial groups within a racially diverse society
mav, by hiughlighting race and racial differences, inadvcrtc‘ntl_\' ncrease
children’s racial biases. For example, the presentation of race-related
cducational material during Black History Month ditterentiates pCOpI.C
according to racial group membership. Children C:Vp()stq to this
information may conclude that race is an important dimension along
which individuals differ—thus, stereotvping will mcrease rather th':m‘
decrease. This work points to the importance of limiting the use .()f
race as a differentiating characteristic in the classroom or, when dis-
cussing race, to emphasize the similarities across racial groups and
differences within,

Banks (1995) further suggests that cttective multicu‘lruml cduca-
ton requires that the total school environment be tl';mstmtmcd to re-
flect the racial and cultural diversity of the American socicty and to
help all children experience cducational equality. Banks suggcsts'that
changes be made in the “values and attitudes ot the school staff, cgrnculn
and teaching materials, assessment and testing procedures, teaching ;mg
motvational styles, and values and norms sanctioned by the school
(p. 329). Banks's multicultural school reform proposal appears l.css sus-
ceptible to some of the concerns raised about proposals that include
minimal additions to school curricula (such as inclusion of race-related
material only as part of a month-to-month recognition of nonmajority
groups).
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Often going hand in hand with multicultural education efforts, anti-
racist education seeks to provide an in-depth awareness of the history
and roots of incquality (Fine, 1995). Thus, anti-racist teaching con-
tfronts racism hecad-on with descriptions ot past and contemporary
discrimination and inequalities, pointing out the forces that maintain
racism. This mav increase empathy and at the same time discourage
tuture racism. However, if not done carctully, such teaching could
be counterproductive for both perpetrators and targets of racism. By
providing insight into the prejudice of the students” ingroup and the
students” own prejudiced reactions, students mav feel angry or sclf-
rightecous (Kehoe & Mansticld, 1993). Yet, a reaction of guilt may
have positive outcomes in older adolescents. For example, research
with college-age students suggests that guilt can be a motivating force
in reducing people’s expression of prejudice (Monteith, 1993). It is
important to note, however, that discussions ot race may be threaten-
ing or humiliating to children who are members of the discriminated
group (McGregor, 1993). Thercetore, although perhaps a powertul inter-
vention, it is necessary that steps be taken to minimize potentially
negative side effects of anti-racist education, for example, bv providing
examples of majority group members who are working to end racism
and bv pointing out similaritics between groups to avoid stereotvping.

Although relatively modern, cognitive-developmental theorv has
served as a base tor several interventions, generally involving skill train-
ing. Katz (1973) trained children to perceive ditferences among mem-
bers of the same group. This intervention targeted children who were
just obtaining this ability (seven-year-olds) and those who likely had
already obtained the ability (ten-vear-olds). In this brief intervention
lasting approximately fifteen minutes, Katz and Zalk taught white
children to differentiate among photographs of cither black children
(experimental condition) or white children (control condition). Two
weeks later, children in the experimental condition gave fewer preju-
diced responsces than thosce in the control condition, regardless of age.
These tindings were replicated in a tollow-up study (Katz & Zalk,
1978) and extended by Aboud and Fenwick (1999), to be dis-
cussed later.

Similar to interventions based on the cognitive-developmental
theory, empathy training relies on age-related cognitive skills such as
perspective-taking, but includes an additional focus on the understand-
ing and expericnce of emotions. Presumably, through empathy train-
ing, children can place themscelves in the shoes of outgroup members
who are faced with discrimination, and thus be motivated to alleviate
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the others” distress as it'it were their own—that is, by acting in a less-
biased wav toward them (Underwood & Moore, 19823, One of the
carlicst examples of an empathv-inducing intervention was the class-
room demonstration devised by Jane Elliot in the late 1960s. In re-
sponse to the assassination ot Martin Luther King Jr., Jane Elliot, a
third-grade teacher in a predominately white rural town, taught her
students how it would feel to be a target of discrimination. Elliot chosc
cve colorasa characteristic that would differentiate the students, telling
students on one dav that blue-eyed children were superior, and on
the next day, that brown-eyed children were superior. She enhanced
thelesson by showing preferential treatmentto the “superior” group the
entire day, and pointing out the successes and failures of group members
as evidence of the group’s superior or inferior position. Theretfore, for
onc dav, cach group of children had a first-hand experience with
discrimination on the basis of an arbitrary characteristic. This demon-
stration is so powerful that it has been captured in two films, The Eve
of the Storm and A Class Divided, which are often shown on public
broadcasting stations and in schools. However, actual evidence of
the ctfectiveness of the bluc-ceves /brown-cyes simulation is minimal.
Weiner and Wright (1973), as an exception, tested a variation of the
bluc-cves/brown-eves simulation with white third graders. In this
case, the classroom teacher told children that they were members of
“green” or “orange” groups and asked them to wear colored arm-
bands. Like Jane Elliot, the teacher encouraged discrimination against
cach group for one day. Compared to the control classroom, partici-
pants in the simulation reported more willingness to attend a picnic
with black children. These results provide encouraging support for
the impact of role-plaving the target of prejudice on subsequent in-
tergroup behavior.

Onc caveat with empathy training is that age-related cognitive and
affective skills are necessary to adequately benetit from the training.
Older children who are more cognitively sophisticated than vounger
children gencerally have more sophisticated empathy skills (McGregor,
1993). Thus, it is possible that if children lack the sophistication to
engage in perspective-taking, as well as the ability to properly interpret
the emotional arousal, empathic activitics may not effectively reduce
their negative attitudes and behaviors. It is also possible that children
who do not know how to interpret or react to the emotional arousal
may focus on the negativity of the empathy-inducing experience, re-
sulting in an increased negativity or avoidance of the group with which
they are supposed to empathize.
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Other rescarch suggests that lay theories relevant to prejudice can
be altered, at least temporarily (Levy et al., in press). Research on the
color-blind view is encouraging. One way to use the color-blind theory
to reduce racial prejudice is to turn people’s attention toward the
universal qualities of humans instead of racial group membership.
Houser (1978), for example, examined whether stereotyping toward
several ethnic groups would be reduced among five- to nine-year-old
children who watched (versus did not watch) films promoting the
message that it is important to focus on universally shared qualities.
For example, one film called The Tovmaker depicted the story of two
puppets who were best friends until they looked in the mirror and
realized that one had stripes and the other had spots. The toymaker
pointed out that they were both created by the same person and
were essentially connected to cach other (each covering one hand of
the tovmaker). Although the film clips were brict (approximately ten to
fifteen minutes), children who watched them reported a decrease in
stereotvping toward several ethic groups from pretest to posttest, rela-
tive to children who did not view anv films but rather participated in
regular classroom activities. Alternatively, the color-blind theory could
be used to reduce racial prejudice by redirecting children’s tocus from
racial group membership to the unique internal characteristics
of individuals (such as likes and dislikes) (Aboud & Fenwick, 1999;
Schotield, 1986). Aboud and Fenwick (1999), tor c¢xample, tound
that ten-vear-old white children who participated (versus did not partic-
ipate) in an cleven-week school-based program that trained them to
focus on the internal attributes of people demonstrated a decrease in
prejudice toward blacks. Throughout the program, children partici-
pated in a number of activities in which the theme of each activity
was “There is more to me than meets the eve.” To illustrate the
idca that people possess unique qualitics, one activity had participants
presented with photographs of different children and then provided
with those children’s names and individualized trait descriptions, such
as the children’s likes, dislikes, and unique personality traits.

An interesting aspect of the aforementioned interventions is that
they incorporate aspects of cognitive-developmental theory in addition
to the color-blind theory. That is, focusing on shared qualities overlaps
with the evolving social-cognitive ability of noticing cross-group similarit-
ies. Likewise, focusing on unique qualities of individuals is similar to the
evolving social-cognitive ability of noticing within-group differences. This
overlap is an important onc and suggests that social cognitive skills can
be taught and strengthened through anti-bias messages.
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Summary and Future Directions

Although there is not space to review all of the innovative interven-
tions, it is clear from this sclective review that researchers have made
rremendous gains in understanding how to reduce prejudice. When
the environment is racially diverse, implementing a cooperative learn-
ing technique is an effective vehicle for reducing prejudice and also
enhancing academic success for all students. Regardless of the racial
composition of the environment, other interventions based on social
learning theory, such as multicultural education and anti-racist teaching,
have much to ofter. However, as mentioned, there are some counter-
intuitive traps in these interventions that could actually increase
prejudice. V

Despite impressive progress, there is much that needs to be tested
and integrated. Thisis an exciting time in the ficld, asabundant findings
have begun to amass. It is clear that prejudice is multifaceted and
is morc likely to be reduced with multiple approaches. For example, it
scems worthwhile tor schools to consider implementing programs
that draw on clements of multicultural education (to appreciate the
richness and varying experiences of people from differences cultures)
and anti-racist education (to highlight that racism is still a problem), as
well as incorporating the color-blind view (to reduce the focus on
surface features like race).

[tis also important that researchers expand intervention efforts and
theorizing. Much rescarch has focused on whites or white-black rela-
tions while ignoring other racial /ethnic intergroup relations. It is also
clear that children’s ages, or social-cognitive skill levels, need to be
taken into account rather than emploving a “one size fits all” approach.

Inaddition to directly intervening on children to reduce their preju-
dice, we might consider intervening on other levels as well (Banks,
1995). We have seen that children’s prejudiced attitudes arise from a
variety of sources. Thus, we ought to consider a variety of sources
through which to counter this prejudice. Indeed, some programs have
added a teacher-training component (Verma & Bagley, 1979); and as
discussed later, a strong alliance with teachers seems to be a necessity
for interventions to succeed. '

Another issue in future research is the need to study students at
schools with race problems. Not surprisingly, manv of the schools
that are most willing to participate in interventions are the schools that
are already implementing prejudice-reducing straregics and, relative
to other schools, have fewer race problems. It is clear that children at
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participating schools tend to have relatively low prejudice scores even
before the interventions (Gimmestad & de Chiara, 1983). This limits
the conclusions that can be drawn from the study and fails to accom-
plish the goal of the interventions—to reduce prejudice. Rescarchers
have lamented the difficulty of securing participation trom schools
(Verma & Bagley, 1979), an obstacle made even more threatening
as the recent emphasis on standardized testing has reduced the time
available for nonacademic school-based activities. Thus, future inter-
ventions may need to be integrated into the regular lessons. As can
be scen, a key to success in the design and implementation of effective
interventions is a strong partnership among rescarchers, cducators,
and parents.

CONCLUSION

Children exhibit racial and cthnic prejudice from a voung age. Preju-
dice is to some degree inevitable because of Jimited environmental
resources leading to intergroup conflict and because ot people’s limited
cognitive resources. However, we now have a much better under-
standing of prejudice and potential ways to reduce it. It is clear that
prejudice has multifaceted origins; theretore, a multifaceted approach
to reducing prejudice is optimal. Drawing on the rescarch reviewed,
we offer suggestions for parents, teachers, policvmakers, and others
interested in promoting tolerance. The suggestions are summarized
in the “toolbox for change™ below.

Parents, educators, and other important figures in a child’s life need
to be actively engaged in monitoring and moditving children’s expo-
sure to race information (including exposure to negative intfluences,
such as particular movies or television shows). As noted, some evi-
dence suggests that parents (including open-minded, tolerant ones)
are not discussing racc issues with their children; however, rescarch
suggests that discussions about race issucs, with an ecmphasis on anti-
bias messages, could reduce children’s prejudice levels.

Rescarch on the social-cognitive development of prejudice has
shown that children’s cognitive skill levels and readiness tor learning
new skills (such as perspective-taking) intluence their interpretations
of race-related information. Thus, educators and parents must deter-
mine a child’s level of social-cognitive development and meet the child
at this level with anti-bias messages or influences. Some techniques
mav be more flexible than others in the extent to which they can
be modified to meet the cognitive needs and limitations of children.
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Ut
Ut

However, inducing cooperative and interdependent, as opposed to
competitive, learning environments that involve children from different
ractal backgrounds appcears to be beneficial regardless of age.
Educators and policymakers need to make a true commitment to
promoting racial tolerance in the schools. This can be accomplished by
integrating racial tolerance into school curricula, assessment and testing

Toolbox for Change

Images/perceptions

For of current society Strategies for change
Individuals Discussions of race arc Discuss race with children
not needed and openly and honestly at
could increase home and clsewhere at a
prejudice. cognitive-developmentally
appropriate level.
Promorte interracial
reladons and learning
about other groups, but
be caretul not 1o
overemphasize differences
among groups.
Community Communities are already Provide tforums in the

doing cnough to community where
cncourage open racism among all age
discussion about race, groups is discussed.
and racism is not Institutionalize approval
a problem among tor nonprejudiced
children. attitudes through
policies that involve
every part of the

community.
Practitioners/ School is not the place Integrate multicultural and
educators tor prejudice-reduction anti-racist teaching into

mterventions because the basic academic

time spent on curricula (such as social
interventions takes
away valuable time

studics and reading).
At racially /cthnically

from tostering diverse schools, utilize
academic success. cooperative learning

strategics, which also
toster academic success.
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procedures, teaching styles, and norms sanctioned by the schools. Care
needs to be taken that methods do not set other groups apart, for
cxample, by devoting each month to celebrating a different racial or
cthnic group, as rescarch has shown that this technique can actually
increase prejudice.

In conclusion, prejudice continues to create barricrs for the learning
and development of children from all racial and ethnic groups. With
the increasing diversity of vouth in the United States, it is particularly
timely and important to make progress toward understanding and
reducing racial /ethnic prejudice among children. The research re-
viewed in this chapter gives us reason to hope that prejudice can
be reduced and tolerance can be increased in the near future.
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